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This chapter focuses on the study of the relationship between reading of music 
and verbal texts and it seeks to define an ecological music reading task that allows 
comparison of musical and verbal domains. Participants were preservice music 
students who performed different music reading tasks correlated with a verbal 
text comprehension test. A Principal Component Analysis (PCA), was performed, 
explaining 91,5% of the variance. The following two axes were defined: one related 
to reading compression and the other to music performance variables. The relation-
ship between the selected variables in the factorial plane, particularly the strong 
association between sight-reading and literal comprehension, suggest that sight-
reading is a relevant factor with regards to the study of musical and verbal domains.
Keywords: Sight-reading, music reading, reading comprehension,  
principal component analysis
1. Introduction
Much of the current research emphasizes the importance of studying music and 
verbal language together, in order to reach more definitive conclusions regarding 
brain function and learning [1, 2]. In fact, verbal text reading literature provides a 
fairly complete theoretical framework that can be applied to reading sheet music. 
Therefore, we attempt to contribute to the growth of multidisciplinary and inclu-
sive initiatives to the understanding of the mechanisms of acquisition of musical 
language in adulthood for school or university education.
The objective of this chapter is then to explore the relationship that exists 
between music and verbal language through written supports (the score and verbal 
text). We have proposed to explore different tasks in the musical field (e.g., sight-
reading) in order to look for correlates with verbal comprehension tasks and the 
underlying cognitive processes.
Whether music students, in addition to developing specific musical competences 
and showing good results in music reading, are equally effective in verbal 
comprehension?
Is there an ecological task that provides support to the study of music and language?
Could a system of language comprehension be extended to music reading?
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1.1 Music reading and sight-reading
Music reading is characterized by a vertical component (simultaneous reading 
of the notes) and it also implies an expressive timing (e.g. changes in the speed of 
execution), as part of the character of the composition. The sequential units are 
formed in music by series of chords, which correspond to groups of notes that sound 
simultaneously or consecutively [3, 4]. Music reading is associated with the ability 
to develop an auditory representation that can be activated when a musical excerpt 
is presented [5]. In fact, there are currently two types of hypotheses that underlie 
the main studies on intermodality. The first hypothesis corresponds to perceptual 
processes (cross-modal), and the second to conceptual processes (intermodal inte-
gration) [6]. Less expert musicians would mainly use their ability to recode infor-
mation, as shown by Drai-Zerbib and Baccino [7], while experts would be able to 
elaborate an amodal representation based on their previous knowledge. This amodal 
representation is a part of an action monitoring systems while reading music [8].
The overall success of musical performance mostly depends on the musician’s 
first contact with the score. This first encounter with the score is called sight-read-
ing, and represents the ability to perform written music for the first time without 
previous practice. During sight-reading musicians must read with fluency and pro-
gressively (or even immediately) adjust their tempo as indicated by the composer. 
In addition to the speed of execution, it is important not to make reading errors. 
Sight-reading is considered a fundamental skill for western musicians [9] and it is a 
musical skill that can be developed with practice. In fact, Mishra [10] meta-analysis 
shows that sight-reading is tightly correlated to constructs, such as improvisational 
skills, ear-training ability, technical ability, and music knowledge. These specific 
practice-related skills are developed thanks to a strong action-perception associa-
tion between the musical stimuli and the corresponding motor programming 
[8]. There is evidence that specific psychomotor movement speed skills can be a 
 dominant predictor when music complexity highly increase [11].
1.2 Evidence for comparing music and language domains
Despite the fact that comparative studies of music and text reading have been 
increasing progressively in recent years, particularly thanks to the incorporation 
of new techniques, such as eye-tracking or brain imaging, making comparisons 
between musical and verbal processing it is still challenging [12–14].
Studies of cortical stimulation have shown the existence of common brain areas 
for reading texts and scores [15]. Through brain imaging studies other authors 
demonstrate the existence of specific areas for the processing of visuospatial 
information in reading of scores [16]. More recently Bouhali et al. [17], point out 
the influence of domain specific expertise (word or music reading) for the special-
ization of the ventral occipitotemporal cortex and an enlarged overlap of functional 
activations in musicians for language and music.
It has also been suggested that in simultaneous tasks music and language share 
common resources in terms of syntactic integration processes [1] or that, on the 
other hand, these respond to the thesis of a modular brain organization [18, 19]. 
Moreover, in terms of transfer the relationship between music and language could 
be explained as a result of a more developed temporal processing in those individu-
als who have a greater musical training [20].
As far as the information processing is concerned, the perceptual elements of music 
(discrete) and verbal language respond to certain hierarchical principles (syntax), which 
allow the combination of structural elements in sequences [21–25]. These basic musical 
or linguistic events (notes, phonemes) are combined into more complex units (chords, 
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words) and then form sentences (musical, linguistic) [22]. From this perspective, Patel 
[1] proposes the syntactic integration resource hypothesis that postulates that music and 
language share a limited amount of resources that in turn activate syntactic representa-
tions separately. This implies that syntactic integration could be required when there is 
a concurrent process in the opposite domain [26]. It would be needed more cognitive 
resources to connect the various components of the sentence (Dependency Locality 
Theory) [27]. Consequently, in verbal text reading the subject-verb distances determine 
the resources involved and in the case of music reading, the tonal distances.
1.3 Comprehension in music and language
In verbal comprehension it is possible to distinguish the processes of decoding, 
literal comprehension, inferential comprehension and metacomprehension [28]. The 
inferences intended as an integrated conception constitute procedures that scaffold 
the architecture of what is understood and also constitute the representations of 
this new information not made explicit in the text itself [29]. According to Nadal 
et al. [30], language has certain elements that allow minimizing the cognitive costs 
associated with inferential computations. Indeed, part of these elements that guide 
the reading (discursive markers) contain “a set of syntactic-semantic instructions 
that determine both its position within a statement and the informative articulation 
of the elements under its scope at the sentence and textual level” ([31], p. 198). The 
same occurs with punctuation marks, since they delimit processing units, which 
minimizes the reader’s effort in comprehension [32]. Finally, reading texts entails the 
simultaneous implementation of a series of activities where the objective would be 
the elaboration of a coherent mental representation of the meanings of the text [33].
The macrostructure theory [34, 35] proposes the existence of two levels of discourse 
representation: the microstructure and the macrostructure. The microstructure corre-
sponds to the linear semantic structure of a text (threads: recognition of the words and 
the inferences or bridges necessary for the linking of the propositions, among others). 
The macrostructure, for its part, processes from the microstructure through a selective 
reduction of information (sub-processes: hierarchization of the ideas of the text, appli-
cation of inferences based on previous knowledge. Macroprocessing activities allow the 
construction of the situation model (mental model constructed from the text). Unlike 
the microstructure, whose construction is relatively automatic, the construction of 
the macrostructure is rather conscious and aims at the establishment, codification and 
local coherence of the propositions. In synthesis, the levels of representation include 
the representation of the surface form of the text, afterwards a base text is generated 
(meaning of the sentences) and finally the situation model [36].
Following these evidences, Cara and Gómez [37] show that musicians can 
demonstrate similar abilities for the reading of verbal texts and scores (during silent 
reading of music and text). The authors analyze the information integration mecha-
nisms in functional piano students by studying the duration of ocular fixations and 
the number of regressive ocular fixations. The authors demonstrate that there are 
different patterns of reading verbal texts and scores according to the inter- and intra-
sentence levels in the processing of information and as regards the styles and types 
of text. Eye movements account for different strategies for processing verbal and 
musical information. Differences have been observed in the number, duration and 
type of trajectory of eye movements. All this indicates that, despite the similarity in 
the global understanding of music and texts, the underlying processes are different, 
which does not rule out the possibility that both domains share resources.
The present study aims to expand the results of the aforementioned study, this 
time, within the population of university students with at least 3 years of experience in 
the systematic practice of music reading. Previous studies show that university students 
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have deficiencies in the selection and hierarchization of relevant information, and 
in capturing the author’s communicative intentionality and in building the situation 
model [35] of the texts [38]. A preliminary analysis has been reported elsewhere [39].
With regard to music comprehension and considering the nexus between the com-
prehension processes and meaning, the bibliography consulted is mainly divided into 
two positions: the first considers that music only has a self-significance [40] and we 
could only have an approximation to musical comprehension from the musical form 
[41, 42]. The second position states that music and language respond to common 
cognitive abilities and therefore it would be possible to refer to musical comprehen-
sion [25]. However, this implies considering a broader view of meaning [25, 43, 44].
The literature on process of music comprehension from a written support 
describes the existence of different levels of processing: notational processing, 
syntactic processing, analytical-structural processing and referential processing 
[45]. At this last level, conceptual relationships are made between the syntactic or 
notational information of the score and other elements associated with the piece, 
such as certain extra-musical elements.
Given these antecedents, this project was necessary in order to explore if it is 
possible to link the cognitive processes involved in music reading and reading com-
prehension of verbal text. Given that there is no standardized test of comprehen-
sion of musical texts to our knowledge and that the scientific evidence that allows 
affirming the existence of a close relationship between the processes of verbal and 
musical comprehension is under construction, it has seemed pertinent to define an 
ecological task (in the musical field) that enables distinction of certain common 
domains of comparison. To our knowledge no previous studies have investigated the 
association between sight-reading and reading compression of written texts among 
preservice music teachers. From this perspective, and as consulted in the bibliogra-
phy, we believe that sight-reading, could represent a good compromise between an 
ecological task and at the same time containing outputs of the musical domain. The 
theories of syntactic processing (Dependency Locality Theory) [27], and of tonal 
processing (Tonal Pitch Space Theory) [23] can be sited as a relevant framework in 
the comparison between musical and language processing at the syntactic level.
2. Methods
2.1 Participants and stimuli
Fifteen Music Pedagogy students from the Music Institute of the Pontificia 
Universidad Católica de Valparaíso participated in the experiment. The average 
age of the participating students was 23 years (SD = 4.9). All participants had 
completed their training in Musical Language (solfege) which lasts 3 years, with 3 
sessions per week.
2.2 Materials
2.2.1 Reading comprehension task
A comprehension test that had been used previously in academic and technical-
professional courses was applied [46]. The text was of an argumentative nature (332 
words, 6 paragraphs) written in participants’ native language, Spanish. Participants 
had to read the text, construct a coherent mental representation, and then answer 
eight questions. The test offered two indicators: Literal Comprehension (4 ques-
tions) and Inferential Comprehension (4 questions).
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2.2.2 Articulation task
The test collected information on musical decision-making (detecting the stylistic 
features of a score). The participants observed a score containing only the pitch of the 
notes and the rhythmic figurations, into which they had to incorporate all the requested 
elements (i.e. add articulations and identify the meter and the style). Two extracts were 
presented, one from Mozart and the other from Schöenberg (see Figure 1). The test 
points awarded to participants were calculated by adding up the total number of correct 
features reported. To be considered valid, each articulation incorporated had to match 
the articulation present in the original score. These included dynamics, slurs, and tempi.
2.2.3 Sight-reading task
The sight reading task consisted of Beethoven’s Lied “Urians Reise um die Welt”. 
To calculate the test points, 3 types of errors were considered: omissions, substitu-
tions and additions. Music flow (stops) and code changes (see below) were also 
included (see Figure 2).
It should be noted that at the PUCV Music Institute, music theory and reading 
classes are taught using the Kodály method. This method is based on a note-phoneme 
conversion system. The principle starts from the basic structures of the scales in 
which, regardless of the initial pitch, the tone and semitone relationships are main-
tained. Thus, for example, the C major scale shares the same number of notes, and the 
same relationships between them, as the D major scale. Therefore, a student who was 
Figure 1. 
Excerpts of (a) Mozart and (b) Schöenberg scores from the articulation task.
Figure 2. 
Sight-reading task.
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taught the Kodály method would be asked to perform a D = C conversion, singing the 
note D on the staff as C, E as D, F# as E, G as F, and so on until the tonic is reached.
Code errors are emissions of an incorrect phoneme that does not correspond 
to the same degree of the corresponding scale. For example, if a score is sung in A 
major, the note C# (III degree with respect to A) is expected to be sung as E (III 
degree with respect to C). The code error appears when this note is sung as any 
other phoneme of the major scale.
2.2.4 Cross-modal task
This task was adapted from the material used by Drai-Zerbib and Baccino [47]. 
Participants had to listen to a melody and then decide if the score presented sub-
sequently corresponded to what was heard (note modification condition, original 
stave vs. modified stave). Thus, the points awarded in the cross-modal task rep-
resented the student’s ability to identify whether there was a difference between a 
short audio and its corresponding notational representation (the score).
2.3 Procedure
In the first part of the experiment, participants took the reading comprehension 
test. The test consisted of reading a text (maximum 10 minutes of reading time) 
and then answering eight questions. The text was taken away from the participant 
once he was ready to answer the questions.
The articulation task was then applied, in which the participant had to add 
the articulations to a score that had been modified (slurs, accents and dynamics 
removed). The test was carried out on a sheet with the modified score in which the 
participant had to add the requested information using a counterbalanced order 
according to the two styles evaluated (classical vs. contemporary). Participants had 
20 minutes to perform the test, 10 minutes for each score.
The cross-modal integration task was performed in an insulated room with a 
computer. Participants listened to the melodic sequences with Sennheiser HD 203 
headphones. Immediately after listening to the audio, they viewed the score and had to 
decide whether what they had heard matched what they saw. If it matched, they had to 
press the left mouse button; if it did not match, they pressed the right button. If the par-
ticipant decided that the audio matched the image, he immediately started a new audio 
(next question). If the participant decided that the audio did not match the image, he 
was diverted to a new screen in which 4 buttons appeared (each button corresponding to 
1 of the 4 bars) in which he had to indicate in which measure he identified the error (or 
wrongly matched note), using the mouse. Once this was done, the participant continued 
with the next test item. This cycle was carried out similarly for the 48 musical stimuli.
The-sight reading task was administered individually. The experimenter 
showed the score to the participant, who had a maximum of 20 seconds to preview 
it before starting the solfege. The score was read from beginning to end, without 
repeating any passage. The audio recording of the test was administered using a 
Tascam DR-40 digital recorder. The errors, stops and code errors were subsequently 
counted by an advanced music student.
3. Results
One student was eliminated from the sample because he exceeded the reading 
time of the verbal comprehension test and presented outliers in the music theory 
tests. The dependent variables correspond to the total score obtained in each test. 
Descriptive statistics are shown in Table 1.
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3.1 Principal components analysis (PCA)
In order to obtain more information about the relationship between the different 
studied variables a PCA was performed. Variables included explain 91.2% of the 
variance (see Figure 3).
A total of six active variables and two supplementary variables were selected. 
Inferential compression (Inf-C) and deletions (Del) are included as supplementary 
variables. In fact, these variables do not contribute to explaining a large percentage 
of the variance. However, we included inferential comprehension because we did 
not want to isolate both reading comprehension indicators. In case of deletions, the 
variable correlates significantly with literal comprehension, similarly to the other 
error types (additions and substitutions). For this reason, it seemed pertinent to 
include it as a supplementary variable. Other variables such as Schöenberg articula-
tion task score, code error or the cross-modal task scores were not included in the 
ACP as these variables do not correlate with any other variable analyzed in the 
present study. The correlations matrix is presented below (see Table 2).
ACP results can be interpreted considering the presence of two axes, where one 
axis related to the music performance, particularly with sight-reading, and the sec-
ond axis related to reading comprehension of verbal texts. The Mozart articulation 
task seems to be independent of both axes (Mozart), but associated with relevant 
aspect of performance (substitutions). Inferential comprehension, despite not cor-
relating with the ensemble of variables, is further associated with the reading com-
prehension axis, and similarly occurs with deletions and the music performance axis.
As can be seen in Table 2, there are significant correlations between literal 
comprehension and the musical tasks, particularly the sight-reading task, and 
music flow (i.e., stoppings). It is also important to highlight that the existence of 
Measures M SD 95% CI
Sight-reading task (Beethoven)
Add 16.14 15.54 [7.17–25.11]
Sub 2.36 3.82 [0.15–4.56]
Del 1.50 0.76 [1.06–1.94]
Stop 4.64 4.72 [1.92–7.37]
Code 0.43 0.65 [0.6–0.8]
Sight-R 25.07 20.66 [13.14–37]
Reading comprehension task (Ginseng)
Lit-C 3.36 0.75 (2.93–3.79]
Inf-C 2.36 1.01 [1.78–2.94]
T-Score 5.93 1.21 [5.23–6.63]
Articulation task
Mozart 13.29 10.02 [7.5–19.07]
Schöenberg 10.86 5.8 [7.51–14.21]
Cross-modal task
Cross-M 9.21 1.42 [8.39–10.04]
Note. CI = confidence interval; Add = additions; Sub = substitutions; Del = deletions; Stop = stoppings; Code = code 
error; Sight-R = sight-reading; Lit-C = literal comprehension; Inf-C = inferential comprehension; T-Score = reading 
comprehension total score; Cross-M = cross-modal.
Table 1. 
Descriptive statistics.
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correlations between literal comprehension and the different types of errors, sug-
gests that the underlying cognitive processes could be common.
4. Conclusion
To explore the relationship between music and language processing, different 
music reading tasks and a reading comprehension test were applied to preservice 
music teachers with at least three years of music reading experience. A principal 
components analysis was performed in order to compare the different variables in 
the factorial plane. The interpretation of PCA results indicates the existence of two 
axes, one representing each domain, and particularly in the case of music, variables 
relate to sight-reading performances.
Figure 3. 
Principal component analysis.
Lit-C Sight-R Add Sub Stop Mozart Del Inf-C
Lit-C 1 −.66* −.71** .36 −.75** −.11 −.61* .12
Sight-R −.66* 1 .98** .12 .95** −.44 .47 −.31
Add −.71** .98** 1 .004 .94** −.30 .44 −.33
Sub .36 .12 .004 1 .02 −.70* −.01 −.24
Stop −.75** .95** .94** .02 1 −.33 .46 −.15
Mozart −.11 −.44 −.30 −.70** −.33 1 −.14 .09
Del −.61* .47 .44 −.01 .46 −.14 1 .15
Inf-C .12 −.31 −.33 −.24 −.15 .09 .15 1
Note. Lit-C = literal comprehension; Sight-R = sight-reading; Add = additions; Sub = substitutions; Stop = stoppings; 
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In fact, in the correlation matrix (see Table 2) we can observe significant correla-
tions between errors, stoppings, articulations and the literal comprehension indicator. 
It is important to clarify that the correlation is negative since a lower number of errors 
(r = −.62) and stopping (r = −.75) is associated with a better score in literal compre-
hension. In particular, one type of error (substitution) does not correlate with the 
reading comprehension test. Stoppings are independent of the reading comprehension 
results if we consider both indicators (literal comprehension and inferential compre-
hension) as a whole. However, the same does not happen if we consider them sepa-
rately. This specificity of the comprehension processes observed with the sight-reading 
task could indicate the occurrence of common processes between both domains.
We observed a strong association between stoppings and additions as well as 
between deletions (included as supplementary variable in the PCA) and literal 
comprehension.
The above is not easy to interpret, in fact, the studies that address the neuro-
nal activity linked to the generation of inferences and its different indicators in a 
comparative way are relatively scarce [48, 49]. However, there is evidence that the 
superior temporal gyrus, as well as the inferior frontal gyrus, would be involved in 
generating inferences during the understanding of short stories presented in auditory 
modality [50]. The same activation of the superior temporal gyrus has been observed 
in musical perception tasks, particularly in those where the use of analytical strategies 
is not necessary but rather a visual imaginary [51]. The mentioned association could 
also be a type of far transfer, however it is difficult to confirm it, since we lack suffi-
cient evidence. If this is the case, it is unclear why only the literal comprehension have 
a greater representativeness in the factorial plane. A possible explanation is related to 
the fact that in the practice, in reading comprehension evaluations, literal compre-
hension has a tendency to score better than inferential comprehension.
Concerning the correlation between the Mozart articulation task and substitu-
tions, it is important to note that these variables come from different musical tasks 
(substitutions are related to the Beethoven sight-reading task). In any case, it would 
be possible to suggest that there is a stylistic relationship between both pieces, 
since in the case of Beethoven it is a work from his first compositional period, more 
related to the classical period. This could be reinforced if we consider that the task 
of articulation in the Shöenberg piece is not associated with the variables mentioned 
previously. Moreover, previous findings show that substitutions in sight-reading 
allow experts musicians to continue with the musical flow (sacrificing accuracy) 
when cognitive load increases [52]. To achieve this process musicians must have some 
knowledge of the musical style [53, 54] and generate related musical expectations 
[55]. It should also be noted that in the context of the present study, preservice music 
teaching curriculum, particularly the acquisition and learning of musical language 
(e.g., music reading) is oriented towards classic-romantic music. Contemporary 
music skills are developed mostly based on analytical and theoretical aspects. 
Therefore, they cannot mobilize that knowledge as they simply do not have it.
On the other hand, the fact that substitutions are further away in the factorial 
plane from the other two types of errors (additions and deletions) is probably due 
to the observed variability (see Table 1), which could ultimately explain, to some 
extent, the correlation with the Mozart task. Moreover, the independence in the 
factorial plane of the Mozart task from both axes, which suggest that the nature of 
the process involved is different as is the type of task. The articulation task involves 
a series of complex processes, were the stylistic musical background is essential, but 
not sufficient. In order to be able to retrieve all the missing features of the modified 
score, it is required to elaborate a complete mental representation of the musical 
piece. In fact, the artistic idea of a musical piece to some extent depends on the 
extraction of musical structure features [56]. Future research may address this issue 
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by investigating how musical expectations influences the performance of musical 
tasks of different cognitive hierarchy.
Another interesting result is related to the absence of associations between the 
cross-modal task and sight-reading. The consulted literature [6, 47], points out a link 
between expertise and the high-level knowledge structures in memory that support 
cross-modal integration capacities or cross-modal competences related to music 
reading tasks. It should be noted that music students, who participated in the present 
study, do not have such expertise (at least 12 years). They could not even reach the 
group of the less expert musicians (between 5 and 8 years of academic practice in 
music). Therefore, it is possible that the absence of association between the cross-
modal task and sight-reading is due to the lack of musical experience of the musi-
cians. The above could be affirmed by observing the descriptive statistics in Table 1.
Limitations of the present study are linked with the exploratory approach. Music 
reading tasks could be refined, the sample of musicians could be enlarged, and 
qualitative information could be included in order to better understand the link 
between their musical backgrounds and performance of the different tasks.
In summary, the results of the conducted study allow us to suggest that the sight-
reading task is a pertinent task for making comparisons with tasks of the verbal 
domain, particularly with regard to literal comprehension and inferential compre-
hension. However, according to the musical practice approach, the sight-reading 
task specificity  (vocal or instrumental), the skill level, as well as the professional 
task orientation, can generate variations in the music information processing 
mechanisms. This suggests, on the one hand, that the results obtained in the sight-
reading task could not be generalized to any other sight reading-task. On the other 
hand, and according to the theory of shared resources between both domains [1] 
it is possible that this specificity is reflected in the same way in the verbal domain. 
Indeed, the correlations observed between the sight-reading task and the verbal 
comprehension task, suggest the existence of shared resources between both 
domains.
Acknowledgements
This research was made possible thanks to the financing of the Fund for the 
Promotion of National Music, No. 424305. Special thanks to Cristian Vargas, 
research assistant from the Music Institute at PUCV and Dušica Mitrović for her 
valuable edits of the manuscript.
© 2021 The Author(s). Licensee IntechOpen. This chapter is distributed under the terms 
of the Creative Commons Attribution License (http://creativecommons.org/licenses/
by/3.0), which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original work is properly cited. 
11
Multivariate Approach to Reading Comprehension and Sight-Reading
DOI: http://dx.doi.org/10.5772/intechopen.100130
[1] Patel A.D. (2003). Language, music, 
syntax and the brain. Nature 
Neuroscience. 2003;6:674-681. DOI: doi.
org/10.1038/nn1082
[2] Schön D, Akiva-Kabiri L, Vecchi T. 
Psicologia della musica. Roma: Carocci; 
2008. 128 p.
[3] Sloboda JA. Experimental studies of 
music reading: A review. Music 
Perception: An Interdisciplinary 
Journal. 1984;2(2):222-236. DOI: 
10.2307/40285292
[4] Hébert S, Cuddy LL. Music-reading 
deficiencies and the brain. Advances in 
Cognitive Psychology. 2006;2(2-3):199-
206. DOI: 10.2478/v10053-008-0055-7
[5] Yumoto M, Matsuda M, Itoh K, 
Uno A, Karino S, Saitoh O, et al. 
Auditory imagery mismatch negativity 
elicited in musicians. NeuroReport. 
2005;16(11). DOI: 
10.1097/00001756-200508010-00008
[6] Drai-Zerbib V, Baccino T. Cross-
modal music integration in expert 
memory: Evidence from eye 
movements. Journal of Eye Movement 
Research. 2018;11(2):10.16910/
jemr.11.2.4. DOI: 10.16910/jemr.11.2.4
[7] Drai-Zerbib V, Baccino T. L'expertise 
dans la lecture musicale : intégration 
intermodale. L'Année Psychologique. 
2005;105:387-422. DOI: 
10.1177/0305735610394710
[8] Delogu F, Brunetti R, Inuggi A, 
Campus C, Del Gatto C, D’Ausilio A. 
That does not sound right: Sounds affect 
visual ERPs during a piano sight-reading 
task. Behavioural Brain Research. 
2019;367:1-9. DOI: 10.1016/j.
bbr.2019.03.037
[9] Kopiez R, Lee JI. Towards a general 
model of skills involved in sight reading 
music. Music Education Research. 
2008;10: 41-62. DOI: 
10.1080/14613800701871363
[10] Mishra J. Factors related to sight-
reading accuracy: A meta-analysis. 
Journal of Research in Music Education. 
2013;61(4):452-465. DOI: 
10.1177/0022429413508585
[11] Kopiez R, Lee JI. Towards a dynamic 
model of skills involved in sight reading 
music. Music Education Research. 
2006;8(1):97-120. DOI: 
10.1080/14613800600570785
[12] Thompson-Schill S, Hagoort P, Ford 
Dominey P, Honing H, Koelsch S, 
Ladd DR, Lerdahl F, Levinson SC, 
Steedman M. In Arbib MA, editor. 
Language, Music, and the Brain: A 
Mysterious Relationship. Cambridge: 
MIT Press; 2013. p. 289-306. DOI: 
10.7551/
mitpress/9780262018104.001.0001
[13] Asano R, Boeckx C. Syntax in 
language and music: what is the right 
level of comparison? Frontiers in 
Psychology. 2015;6(942). DOI: 10.3389/
fpsyg.2015.00942
[14] Arbib M. Five terms in search of a 
synthesis. In: Arbib MA, editor. 
Language, Music, and the Brain: A 
Mysterious Relationship. Cambridge: 
MIT Press; 2013. p. 3-44. DOI: 10.7551/
mitpress/9780262018104.003.0001
[15] Roux F, Lubrano V, Lotterie J, 
Giussani C, Pierroux C, Démonet J. 
When "abegg" is read and ("A, B, E, G, 
G") is not: a cortical stimulation study 
of musical score reading. Journal of 
Neurosurgery. 2007;106 6:1017-1027. 
DOI: 10.3171/jns.2007.106.6.1017. PMID: 
17564174
[16] Sergent J, Zuck E, Terriah S, 
MacDonald B. Distributed neural 
network underlying musical sight-
reading and keyboard performance. 
References
Music in Health and Diseases
12
Science. 1992;257(5066):106-109. DOI: 
10.1126/science.1621084
[17] Bouhali F, Mongelli V, Thiebaut de 
Schotten M, Cohen L. Reading music 
and words: The anatomical connectivity 
of musicians’ visual cortex. 
NeuroImage. 2020;212:116666. DOI: 
10.1016/j.neuroimage.2020.116666
[18] Fodor JA. The modularity of mind: 
An essay on faculty psychology. In: 
Adler JE, Rips LJ, editors. Reasoning: 
Studies of Human Inference and its 
Foundations. Cambridge: Cambridge 
University Press; 2008. p. 878-914. DOI: 
10.1017/CBO9780511814273.046
[19] Peretz I, Coltheart M. Modularity of 
music processing. Nature Neuroscience. 
2003;6(7):688-691. DOI: 
10.1038/nn1083
[20] Jakobson L, Cuddy L, Kilgour A. 
Time tagging: A key to musicians' 
superior memory. Music Perception. 
2003;20:307-313. DOI: 10.1525/
mp.2003.20.3.307
[21] Ahken S, Comeau G, Hébert S, 
Balasubramaniam R. Eye movement 
patterns during the processing of 
musical and linguistic syntactic 
incongruities. Psychomusicology: 
Music, Mind, and Brain. 2012;22(1):18-
25. DOI: 10.1037/a0026751
[22] Hoch L, Tillmann B, 
Poulin-Charronnat B. Musique, syntaxe 
et sémantique: Des ressources 
d'intégration structurale et temporelle 
partagées? Revue de Neuropsychologie. 
2008;18(1):33-59.
[23] Lerdahl, F. Tonal Pitch Space. New 
York: Oxford University Press; 
2001. 432 p.
[24] Lerdahl F, Jackendoff R. A 
Generative Theory of Tonal Music. MA: 
The Massachussets Institute of 
Technology; 1982. 384 p.
[25] Patel, A. D. Music, Language, and 
the Brain. Oxford: Oxford University 
Press; 2008. 513 p. DOI: 10.1093/acprof:
oso/9780195123753.001.0001
[26] Slevc LR, Rosenberg JC, Patel AD. 
Making psycholinguistics musical: 
Self-paced reading time evidence for 
shared processing of linguistic and 
musical syntax. Psychonomic Bulletin 
& Review. 2009;16(2):374-381. DOI: 
10.3758/16.2.374
[27] Gibson E. Linguistic complexity: 
Locality of syntactic dependencies. 
Cognition. 1998;68(1):1-76. DOI: 
10.1016/S0010-0277(98)00034-1
[28] García E. La comprensión de textos. 
Modelo de procesamiento y estrategias 
de mejora. DIDA [Internet]. 1993;5:87.
[29] Parodi G. La Teoría de la 
Comunicabilidad: Notas para una 
concepción integral de la comprensión 
de textos escritos. Revista signos. 
2011;44:145-167. DOI:10.4067/
S0718-09342011000200004
[30] Nadal L, Cruz A, Recio I, 
Loureda Ó. El significado procedimental 
y las partículas discursivas del español: 
Una aproximación experimental. 
Revista signos. 2016;49:52-77. DOI: 
10.4067/S0718-09342016000400004
[31] Borreguero M. López A. Marcadores 
discursivos, valores semánticos y 
articulación informativa del texto. In: 
Aschenberg H, Loureda O, editors. 
Marcadores del Discurso. Madrid-
Fráncfort: Iberoamericana-Vervuert; 
2011. p. 169-216. DOI: 
10.31819/9783865278760-007
[32] Prada, J. Marcadores del discurso en 
español. Análisis y representación 
[Discourse markers in Spanish. Analysis 
and representation], [master’s 
+3.thesis]. Montevideo: Universidad de 
la República; 2001.
[33] Fayol M, David J, Dubois D, 
Rémond M. Maîtriser la lecture. 
13
Multivariate Approach to Reading Comprehension and Sight-Reading
DOI: http://dx.doi.org/10.5772/intechopen.100130
Poursuivre l’apprentissage de la lecture 
de 8 à 11 ans. Paris: Odile Jacob; 
2000. p. 355.
[34] Kintsch W, van Dijk TA. Toward a 
model of text comprehension and 
production. Psychological Review. 
1978;85(5):363-394. DOI: 
10.1037/0033-295X.85.5.363
[35] van Dijk T. Kintsch W. Strategies of 
Discourse Comprehension. New York: 
Academic Press; 1983. p. 418.
[36] Ugarriza Chávez N. Comprensión 
lectora inferencial de textos 
especializados y el rendimiento 
académico de los estudiantes 
universitarios del primer ciclo. Persona. 
2006;9:31-75. DOI: 10.26439/
persona2006.n009.902
[37] Cara MA, Gómez Vera G. Silent 
reading of music and texts; eye 
movements and integrative reading 
mechanisms. Journal of Eye Movement 
Research. 2016;9. DOI:10.16910/jemr.9.7.2
[38] Echevarría Martínez MA, Gastón 
Barrenetxea I. Dificultades de 
comprensión lectora en estudiantes 
universitarios. Implicaciones en el 
diseño de programas de intervención. 
Revista de Psicodidáctica. 
2002(10):59-74.
[39] Cara MA. Lectura de textos verbales 
y de partituras: una exploración de la 
relación entre música y lenguaje. In: 
Parodi G, Julio C, editors. Del 
movimiento ocular al procesamiento 
cognitivo: metodologías experimentales. 
Valparaíso: Ediciones Universitarias; 
2020. p. 467-500.
[40] Arom S. Prolegomena to a 
biomusicology. In: Wallin NL, Merker B, 
Brown S, editors. The Origins of Music. 
Cambridge, MA: MIT Press; 2000. 
p. 27-30.
[41] Kivy P. New Essays on Musical 
Understanding. Oxford: Oxford 
University Press; 2001. p. 248
[42] Kivy P. Introduction to a Philosophy 
of Music. Oxford: Oxford University 
Press; 2002. p. 304
[43] Koelsch S, Kasper E, Sammler D, 
Schulze K, Gunter T, Friederici AD. 
Music, language and meaning: brain 
signatures of semantic processing. 
Nature Neuroscience. 2004;7(3):302-
307. DOI: 10.1038/nn1197
[44] Barraza P, Chavez M, Rodríguez E. 
Ways of making-sense: Local gamma 
synchronization reveals differences 
between semantic processing induced 
by music and language. Brain and 
Language. 2016;152:44-49. DOI: 
10.1016/j.bandl.2015.12.001
[45] Marín C. ¿Qué aprendo, cómo 
aprendo? concepciones sobre el 
aprendizaje y uso de la notación musical 
en estudiantes de instrumentos de 
viento-madera [Thesis]. Madrid: 
Universidad Autónoma de Madrid; 2013.
[46] Parodi G. La comprensión del 
discurso especializado escrito en 
ámbitos técnico-profesionales: 
¿Aprendiendo a partir del texto? Revista 
Signos. 2005;38:221-267. DOI: 10.4067/
S0718-09342005000200005
[47] Drai-Zerbib V, Baccino T. The effect 
of expertise in music reading: Cross-
modal competence. Journal of Eye 
Movement Research. 2014;6:1-10.
[48] Kuperberg GR, Lakshmanan BM, 
Caplan DN, Holcomb PJ. Making sense 
of discourse: An fMRI study of causal 
inferencing across sentences. 
NeuroImage. 2006;33(1):343-361. DOI: 
10.1016/j.neuroimage.2006.06.001
[49] Kuperberg G. Neural mechanisms 
of language comprehension: Challenges 
to syntax. Brain Research. 2007;1146:23-
49. DOI: 10.1016/j.brainres.2006.12.063
[50] Virtue S, Haberman J, Clancy Z, 
Parrish T, Jung Beeman M. Neural 
activity of inferences during story 
Music in Health and Diseases
14
comprehension. Brain Research. 
2006;1084(1):104-114. DOI: 10.1016/j.
brainres.2006.02.053
[51] Mazziotta JC, Phelps ME, 
Carson RE. Tomographic mapping of 
human cerebral metabolism: subcortical 
responses to auditory and visual 
stimulation. Neurology. 1984;34(6):825-
828. DOI: 10.1212/wnl.32.9.921
[52] Cara MA. Anticipation awareness 
and visual monitoring in reading 
contemporary music. Musicae Scientiae. 
2017;22(3):322-343. DOI: 
10.1177/1029864916687601
[53] Servant I, Baccino ET. Lire 
Beethoven: une étude exploratoire des 
mouvements des yeux. Musicae 
Scientiae. 1999;3(1):67-94. DOI: 
10.1177/102986499900300104
[54] Sloboda JA. L’esprit musicien : la 
psychologie cognitive de la musique. 
Liège: Pierre Mardaga; 1985. p.396
[55] Patel AD, Morgan E. Exploring 
cognitive relations between prediction 
in language and music. Cognitive 
Science. 2017;41(S2):303-320. DOI: 
10.1111/cogs.12411
[56] Chaffin R, Imreh G, Lemieux AF, 
Chen C. "Seeing the big picture": Piano 
practice as expert problem solving. 
Music Perception. 2003;20(4):465-490.
DOI: 10.1525/mp.2003.20.4.465
